	Lesson 1 – Closet Consumer

In this lesson students are required to use critical thinking skills and their own knowledge and experiences as they consider their attitudes toward clothing, consumerism, and youth culture.



	Curriculum Expectations  Grade 7
	Learning Goals

	The Ontario Curriculum, Grades 1-8: Language, 2006 (revised)

Oral Visual Communication

1.  Listening to Understand 

listen to understand and respond appropriately in a variety of situations for a variety of purposes
Purpose

1.1
identify a range of purposes for listening in a variety of situations, formal and informal, and set goals appropriate for specific listening tasks

Active Listening Strategies

1.2
demonstrate an understanding of appropriate listening behaviour by adapting active listening strategies to suit a wide variety of situations, including work in groups 

Demonstrating Understanding

1.4
demonstrate an understanding of the information and ideas in increasingly complex oral texts in a variety of ways

Extending Understanding

1.6
extend understanding of oral texts, including increasingly complex texts, by connecting, comparing, and contrasting the ideas and information in them to their own knowledge, experience, and insights; to other texts, including print and visual texts; and to the world around them

Writing
2. Draft and revise their writing, using a variety of informational, literacy, and graphic forms and stylistic elements appropriate for the purpose and audience
Form

2.1
write complex texts of different lengths using a wide range of forms 

Point of View

2.5
identify their point of view and other possible points of view, evaluate other points of view, and find ways to acknowledge other points of view, if appropriate

	At the end of this lesson, students will be able to articulate and explain how they can do the following:

I can:
· Understand that they and their peers have many different attitudes about the clothing they purchase 

· Think critically about value and how it is assigned

· Articulate the ways in which they personally value their own wardrobe choices


This means I can: 

· Identify their own point of view and other possible points of view

	Instructional Components and Context

	Prior Knowledge: 
· Work collaboratively in a safe and supportive classroom environment
· Previous experience gathering information at school on the Internet and other an understanding of the school rules regarding use of the Internet

Terminology:
Consumerism

Essentials (needs VS wants)
Wardrobe


	Materials:

· Chalk board and chalk; or Chart paper and Markers; or computer and projector

· computers and/or other devices, with Internet access for student use
· BLM 1 Choice Board – What to do with $250 Canadian –Teacher Resource (review only for an understanding of what might be expected later in the unit)
· BLM 2 Closet Consumer Exit Slip – Student Resource 
· BLM 3 Closet Consumer Exit Slip– Teacher Resource



	Minds On

(approx. 30 minutes)
	Connections

	Whole Group Activity: The Line

Students form a line, standing shoulder to shoulder and face teacher (there must be sufficient room for students to take both a step forward, and a step back)

Teacher reads a series of 4-5 statements; if the students agree with the statement, they step forward; if they disagree they take a step back; if they are unsure, they remain on the line.

Use the first statement to check for understanding. (teacher may alter the  list of questions found under Value Line to suit the needs of their class):  
Dressing well is an important part of my life
Whole Group Activity: Value Line 
Teacher will:

· Repeat the same process using Value Line
· Ask the students to measure their responses by moving to a different place on the line. (Those who “strongly agree with the statement” go to one end, and “strongly disagree with the statement” at the other end, with various degrees of opinion in between)
· Fold the line onto itself, so that the person who agreed most strongly is facing the person who disagreed most strongly

· Insure that everyone else is facing someone

· Provide the students with two minutes each to talk with the opposite person about their point of view

· Ask students if they’d like to change their location on the line, based on their conversations
· Continue to ask several more questions about student opinion and repeat the process.  Teacher to choose questions appropriately.
I have more clothes than I need

· I have purchased something that I couldn’t afford
Grooming and cosmetics are important in my life

I judge others by the way that they dress

Shopping is a recreational activity

I pass my used clothes on to others

I shop carefully for sales

I take advantage of deals in second hand shops

It is better to have a few good quality, or brand name, pieces of clothing, than many pieces of a lower quality

I purposefully choose clothing that is not made by child labourers

· I research my purchases before I make them
· Provide 10 minutes for the whole group to share some key ideas, observations, opinions and conclusions

	Guiding Questions: 
See actual Lesson description, there are many questions and prompts

Assessment:

Assessment for Learning 
· Check for Understanding

· Ask Guiding Questions

· Observations 
· Anecdotal notes 

Assessment as Learning

· Exit Slips

· Discussion


Differentiated Instruction:

· Allow students who have difficulty collaborating to lead by reading the questions



	Action!
     (Approximately 75 minutes) 
	Connections



	Whole Class ( Discussion and Graphic Organizer on Chart Paper

(15-20 minutes)

Teacher will:
· Ask students to find a partner  of their choosing and have them “Think, pair, share” (2 minutes) to determine a “typical” or “average” teenaged wardrobe 
· Encourage all students to share their thoughts

· Assign one student to record ideas on chart paper

After the ideas have been recorded on chart paper students will work in partners to: (50-60 minutes)

· Determine the difference between “essentials” and “average”? Consider needs VS wants? (Use a list or T-chart to record this)

· Using colour coding, categorize what might be considered “school day” clothes, “weekend” clothes, and special activity clothing (sports, cultural, dance, other activities)

· Determine the quantities of items required by the average student.  Students to provide rationale. (i.e., explain why you need 3 sweaters, 4 pair of shoes, etc.)

· Conduct an internet search for “back to school essentials” and to get ideas for their list


	Assessment: 
Assessment as Learning
· Check for Understanding

· Anecdotal Notes
· Observations
· Discussion



	Consolidation
(approximately 20 minutes)


	Connections



	Whole Class ( Discussion
Teacher Prompts:
What are the factors that contribute to additional or fewer items of clothing within a typical students wardrobe? (i.e., presents, student job, no job, income of parents, values, underemployment in family, etc.)

Why is a person’s wardrobe important, and how does it help to make them feel a sense of belonging?

How do your peers influence your purchasing habits, or are you not influenced by others? 

      What do stores do to motivate consumers to make purchases?

      Who determines what is an essential purchase, the store, or consumer?
What changes would you make to your wardrobe or your shopping habits as a result of our discussion today? How might this discussion help to make you more empathetic to others?

Individual ( Writing.
· Student will complete an Exit Slip
(BLM 2: Closet Consumer Exit Slip – Student Resource)
· Students will submit their writing and receive descriptive feedback from their teacher
(BLM 3: Closet Consumer Exit Slip – Teacher Resource)

	Assessment: 

Assessment as Learning

· BLM 2 Exit Slip



	Notes

As an extension:

Consider how and why an “essential” school wardrobe might change for students from different parts of our community, or Province. Consider urban vs. rural settings, and other parts of the world?


	Lesson 2 – Look at Me!
In this lesson students are required to use critical and creative thinking skills as they select the components of an outfit and create two “look” pages similar to those found in clothing magazines. One outfit will illustrate the “high” designer look, while the other outfit will illustrate the “low” or knockoff design. The student artist will create an artwork of two possible price ranges for a similar outfit.



	Curriculum Expectations  Grade 7
	Learning Goals

	The Ontario Curriculum, Grades 1-8: The Arts, 2009 (revised)

Visual Arts

D1.

Creating and Presenting: apply the creative process to produce art works in a variety of traditional two- and three-dimensional forms, as well as multimedia art works, that communicate feelings, ideas, and understandings, using elements, principles, and techniques 

of visual arts as well as current media technologies
D2. Reflecting, Responding, and Analyzing:  apply the critical analysis process to communicate feelings, ideas, and understandings in response to a variety of art works and art experiences

D3. Exploring Forms and Cultural Contexts:  demonstrate an understanding of a variety of art forms, styles, and techniques from the past and present, and their sociocultural and historical contexts
D1.1 create art works, using a variety of traditional

forms and current media technologies, that

express feelings, ideas, and issues, including

opposing points of view 

D2.2
explain how the elements and principles of design are used in their own and others’ art work to communicate meaning or understanding 

D2.3
demonstrate an understanding of how to read and interpret signs, symbols, and style in art works 

D3.2
demonstrate an understanding of the function of visual and media arts in various contexts today and in the past, and of their influence on the development of personal and cultural identity 

The Ontario Curriculum, Grades 1-8: Language, 2006 (revised)

Oral Visual Communication
Listening to Understand 
1. listen in order to understand and respond appropriately in a variety of situations for a variety of purposes
Purpose

1.1
identify a range of purposes for listening in a variety of situations, formal and informal, and set goals appropriate for specific listening tasks

Active Listening Strategies

1.2
demonstrate an understanding of appropriate listening behaviour by adapting active listening strategies to suit a wide variety of situations, including work in groups 

Demonstrating Understanding

1.4
demonstrate an understanding of the information and ideas in increasingly complex oral texts in a variety of ways

Extending Understanding

1.6
extend understanding of oral texts, including increasingly complex texts, by connecting, comparing, and contrasting the ideas and information in them to their own knowledge, experience, and insights; to other texts, including print and visual texts; and to the world around them
Media Literacy
1. Demonstrate an understanding of a variety of media texts 

2. Identify some media forms and explain how the conventions and techniques associated with them are used to create meaning
Point of View

1.5   demonstrate understanding that different media texts reflect different points of view 
Form

2.1    explain how individual elements of various media forms combine to create, reinforce, and/or enhance meaning 

Conventions and Techniques
2.2    Identify the conventions and techniques used in a variety of media forms and explain how they help convey meaning and influence or engage the audience


	At the end of this lesson, students will be able to articulate and explain how they can do the following:

I can:
· Identify the relationship between fashion and social justice issues

· Identify and use the key elements and principles of a magazine layout page

This means I can: 
· See that often there are differences between high and low priced clothing and accessories. These include: the quality of materials used, workmanship, if the item was a knock-off, and the wage paid to the worker 
· Understand how graphic artists use the elements and principles of design to market clothing and accessories and appropriate some of these design techniques.



	Instructional Components and Context

	Readiness

Work collaboratively in a safe and supportive classroom environment

Terminology

Freeganism

Sustainable

Upcycle
Headline

Font

Proportion

Focal Point

Layout

Space


	Materials

· anchor chart from lesson one

· fashion magazines (teen focus)

· scissors

· paper

· glue

· computers or other electronic or print material, where available (for research for prices, or to find and print other pictures)
Resources

· http://fashioninmotion.wordpress.com/2012/08/06/playing-the-highlow-game/
· http://www.simplysweetsavings.com/high-low-pre-fall-fashion-comparison/

	Minds On
     (approximately 30 minutes)


	Connections



	Whole Group Activity: High /Low

· Teacher will share images of “high/low” look pages from magazines (editors create two almost identical outfits, one is a collection of lower priced items, the other is made up of higher priced items – the challenge to the viewer is to identify which outfit is “high” and which is “low”)

· See resources for some web-links in Resources above (a general search for “high low fashion” will garner similar results)

· Students will enjoy looking at the pairs to try to identify which side is which, or deconstructing the images for similarities or differences
Teacher prompts:

What were the visual clues to let you know the difference between the two “looks”?
If you were attending a ‘red carpet event’ and had a limited budget, on which item would you save?  On which would you splurge?  Why?
Who are the pop culture icons known for their extravagant fashion tastes?  What have to seen them wear?
Who are the icons known for their frugal tastes?
Who are known for supporting causes* such as:

· Abolishment of child labour

· Free the Children

· Source (Sustainable Fashion)

· Cruelty Free Cosmetics, Fashion

· Freeganism


* discuss where students do not know what these movements or organizations stand for
	Guiding Questions: 

see actual Lesson description, there are many questions and prompts

Assessment:

Assessment for Learning 

· Check for Understanding

· Ask Guiding Questions

· Observe


Assessment of Learning

· Discussion
Differentiated Instruction:

Possible ways to differentiate this lesson:

· Students could do some of this research on their own

· Some students who are interested in learning more about child labour or cruelty free cosmetics could do an inquiry based individual project.  This could also provide for an extension for the whole class.
Note: A Freegan buys as little as possible and uses recycled or discarded goods and materials, in an effort to lower their environmental impact and reduce waste.  See, products from clothing company, Preloved.  This company creates clothing from recycled fabric at

http://www.getpreloved.com/  



	Action!
     (approximately 30 minutes) 


	Connections



	Small Groups ( Inquiry and Create

Teacher will:

· Facilitate an inquiry-based exploration

· Refer to the “essential” wardrobe that they determined in lesson one (anchor chart)

· Form suggested small groups of 4 students 

· Challenge the student groups to:
Recreate this ensemble using the LEAST amount of money
Recreate this ensemble spending the MOST amount of money

Students will:

· Use magazines and/or the computer to find images of the components of their ensembles and glue them onto paper

· Label the ensemble with the two prices of the items (least and most expensive) and the two total amounts of money spent 

· Share their work and discuss:
     How would you disperse your funds?  Would you splurge on one  item and use it often?  Would you save your money and buy less expensive items so you could afford the more expensive item? Would you think about Fair Trade if your item is made offshore? Would you buy high style or look for something you could wear for a few years?

When, if ever, is it worth the extra money?  What are the positive and/or negative consequences/impacts of choosing either option?  Who do your purchases impact?

	Assessment: 

Assessment for Learning 

· Check for Understanding

· Ask Guiding Questions

· Observe

· Discussion


Assessment of Learning

· Creative production (check for completion)



	Consolidation
     (approximately 60-90 minutes)


	Connections



	Individual or in Pairs ( Creative Production

Students will:

· Determine a personal ensemble or “look,” and create two “look” pages for the same outfit:  one “high” in price, the other “low” in price.  Their goal is to make them appear so close that their peers might guess incorrectly when they try to guess which is high and which is low. Their completed artwork should look as much as possible as if it were in a teen magazine  

· Find clothing and accessory items in magazines or on the Internet

Teacher will:

· Refer back to the magazine or internet ‘high/low’ pages and lead a discussion to help deconstruct the necessary design details of the magazine pages (headline size & font; image size; proportion; colour; focal point; amount of “white space”; elements of design)
· Create success criteria for project with your students using the Growing Success document at http://www.edu.gov.on.ca/eng/policyfunding/success.html
· Work with students to create a checklist for the criteria for Wearable Art

Students will:

· Consider the important qualities of a successful “layout” and incorporate these qualities into their own pages

· Provide actual prices and product source information on the back of the artwork

Individual ( Writing

Students will:

· Complete a journal entry to accompany their High/Low artwork that:summarizes what they did
· Answer the following:
How many of your peers believed that your “low” priced side was actually the “high” price side?  What is the relationship between fashion and social justice issues?  What did you learn about marketing and how the media influences the teen consumer? What did you do to convince people to purchase your High/Low items?
	Assessment: 

Assessment for Learning 

· Check for Understanding

· Ask Guiding Questions

· Observe


Assessment of Learning

· Creative production 

· Checklist 
· Journal Writing (check for completion)

Resources for Magazine pages:

· http://smoothhub.hubpages.com/hub/Design-a-magazine---The-Basic-Pinciples
· http://www.gobookee.org/magazine-layout-templates-for-word/
· http://www.incredibleart.org/files/mag.htm
· http://www.lynda.com/Bridge-CS4-tutorials/designing-a-magazine-layout-hands-on-workshop/46818-2.html


	Notes




	 Lesson 3 – Buy Nothing
     (approx. 100 minutes)

In this lesson students are required to use critical thinking skills as they examine the work of a broad range of artists throughout history and across different cultures who use consumerism as a theme in their artworks. Students will then create a sketchbook journal entry to demonstrate their own point of view.



	Curriculum Expectations  Grade 7
	Learning Goals

	The Ontario Curriculum, Grades 1-8: The Arts, 2009 (revised)

Visual Arts

D1. Creating and Presenting: apply the creative process to produce art works in a variety of traditional two- and three-dimensional forms, as well as multimedia art works, that communicate feelings, ideas, and understandings, using elements, principles, and techniques of visual arts as well as current media technologies
D1.3
use elements of design in art works to communicate ideas, messages, and understandings for a specific audience and purpose 

D2. Reflecting, Responding, and Analyzing: apply the critical analysis process to communicate feelings, ideas, and understandings in response to a variety of art works and art experiences
D2.2
explain how the elements and principles of design are used in their own and others’ art work to communicate meaning or understanding 

D2.3
demonstrate an understanding of how to read and interpret signs, symbols, and style in art works 

D3. Exploring Forms and Cultural Contexts: demonstrate an understanding of a variety of forms, styles, and techniques from the past and present, and their sociocultural and historical contexts 

D3.2
demonstrate an understanding of the function of visual and media arts in various contexts today and in the past, and of their influence on the development of personal and cultural identity 

The Ontario Curriculum, Grades 1-8: Language, 2006 (revised)

Oral Visual Communication

Listening to Understand: 1. Listen in order to understand and respond appropriately in a variety of situations for a variety of purposes 
Extending Understanding

1.6
extend understanding of oral texts, including increasingly complex texts, by connecting, comparing, and contrasting the ideas and information in them to their own knowledge, experience, and insights; to other texts, including print and visual texts; and to the world around them
Media Literacy
1. Demonstrate an understanding of a variety of media texts 
2. Identify some media forms and explain how the conventions and techniques associated with them are used to create meaning

Purpose and Audience 

1.1    explain how various media texts address their intended purpose and audience 
Conventions and Techniques

2.2    identify the conventions and techniques used in a variety of media forms and explain how they help convey meaning

         and influence or engage the audience


	At the end of this lesson, students will be able to articulate and explain how they can do the following:
I can:
· Identify and understand the theme of consumerism in a wide variety of artworks and fashion advertisements
· Explain how the elements and principles of design are used in artworks, and media to communicate meaning and influence the viewer
· Understand how to read and interpret signs, symbols and style in art works and media forms
This means I can:
· Identify their own point of view and other possible points of view
· Understand how the power of media influences the consumer

	Instructional Components and Context

	 Prior Knowledge
Work collaboratively in a safe and supportive classroom environment


	Materials

· Chart paper and Markers; or computer and projector

· Alternatively, art cards, print outs, or posters of the images referred to
· BLM 1: Choice Board – What to do with $250 Canadian – Teacher Resource
Resources

· Teacher can do searches for the artists referred to. There is a wealth of information and images available on the net.

· Barbara Kruger’s website - http://www.barbarakruger.com/

· Andy Warhol - http://www.slideshare.net/akudena22/andy-warhol-and-consumerism

· Banksy and Consumerism - http://blog.unstash.com/banksy-on-consumerism/
http://whitmanpioneer.com/opinion/2013/10/17/banksys-latest-move/


	Minds On
     (approx. 40 minutes)
	Connections

	Whole Group Activity: I shop therefore I am

Teacher will:

· Share image of Barbara Kruger’s “I shop therefore I am” (see resources)
Teacher prompts:

· What could the artist mean when she says “I shop therefore I am”? What does the rectangle represent?

· Who does she mean by “I”?  Who is the intended audience for the artwork? How are the elements and principles of design used to communicate meaning?  

· It is a play on the phrase “I think therefore I am” by Descartes, which basically means that if someone was to wonder if they truly existed, the fact that they had thought about it was proof that they did; do you have to know and understand this phrase in order to understand the message in the artwork?

Teacher shows more work by the same artist, (use the website listed in resources) and encourages a similar discussion

· How does the meaning of the original artwork change when you know more about the artist, or know more about her work?

· Which contemporary artists, movie makers, or singer/songwriters/performers have used their work to convey a messages about anti-consumerism?
· Which movie or song has encouraged you to alter how you make consumer choices
· Where else might you hear anti-consumer messages?  
· What else do you hear or experience in your life that might make you think differently about the products you buy? (news reports; Me to We)


	Guiding Questions: 

· How can an artwork communicate an opinion about consumerism?

· What are the tools that an artist uses to construct meaning in an artwork?

· What is their own opinion about consumerism and how can they communicate that to others?

Assessment:

Assessment as Learning 

· Check for Understanding

· Ask Guiding Questions

· Observe-Anecdotal Notes


Assessment of Learning

· Discussion

· Art journal entry

Differentiated Instruction:

Possible ways to differentiate this lesson:

· Give some students hard copy of presentation, or some key images to be studied

· Students could do some research on their own, either by the theme, or by choosing an individual artist to learn more about



	Action!
     (approx. 30 minutes)
	Connections



	Whole Class ( Teacher presentation 

Teacher will prepare a presentation to highlight the artwork of a broad range of artists who use consumerism as a theme in their artwork; choose artists to represent a full historical, global and cultural context; examples could be:

· Women (Barbara Kruger; Jenny Holzer; Tara Subkoff; Andrea Zittel)

· Pop artists (Andy Warhol; Claes Oldenburg; Richard Hamilton)

· Street artists (Banksy; Shepard Fairey; War Boutique; Princess Hijab)

· 70’s Punk Movement to now (Jamie Reid; Billboard Liberation Movement; David Carson)

· Canadian (Denial) 

· International (Nam June Paik’s TV Buddha; Phlegm; Mel Chin)

· FNMI (Idle No More Movement)

· Media (AdBusters)

· Historical (Dada; Surrealism; 1950’s +)

Teacher will encourage discussion during the presentation.

Teacher prompts:  

· How are the elements and principles of design used in these art works to communicate meaning or understanding?

· What are the symbols and signs in the artwork that tell us that this piece is about anti-consumerism?

· Who is the intended audience?

· Whose voice is missing from this work?  Who would find a connection to this artwork?  Who would it NOT connect to?  Why?
 
	Assessment: 

· Check for Understanding

· Ask Guiding Questions

· Observe

· Discussion



	Consolidation
     (approximately 30 minutes)


	Connections



	Individual ( Art Journal Entry (image and text)

Students will:

· Complete an entry in their journal which will incorporate image and text

· Think about one of the artworks that they saw in the presentation

· Write one or two sentences about the artwork that they that liked more than the others 

· Explain why they think that artwork made such a strong impression
· Develop two to three thumb-nail sketches demonstrating ideas that incorporate minimal text and simple images to communicate their own feelings about youth culture and consumerism (this should be based on the previous discussions) 

Teacher will check for completion and understanding


	Assessment: 

Assessment for Learning:

· Art journal entry

· Check for Understanding



	Notes

The students’ journal entry will be business-card or post-card sized artwork with a simple message and image (similar to Barbara Kruger’s “I shop therefore I am”).  Their artwork should be reflective of their own opinions about consumerism.

Extension – There are many artists who have appropriated the work of Barbara Kruger to extend

the thinking, to give it a more contemporary message, or to spoof her message or theme. The teacher could share these and encourage a discussion around altered meanings, bias, message-making.
Please note that BLM 1 could be considered as a possible extension or as an option for teachers to consider in lieu of the wearable art lesson which is outlined in lesson 4.



	Lesson 4 – Wearable Art 

In this lesson students are required to use creative and critical analysis processes to create a wearable artwork with a message expressing their own opinion.  They will complete an artist’s statement and participate in a class critique.



	Curriculum Expectations  Grade 7
	Learning Goals

	The Ontario Curriculum, Grades 1-8: The Arts, 2009 (revised)

Visual Arts

D2. Reflecting, Responding, and Analysing: apply the critical analysis process to communicate feelings, ideas, and understandings in response to a variety of art works and art experiences 

D2.2 explain how the elements and principles of design are used in their own and others’ art work to communicate meaning or understanding 

D2.3 demonstrate an understanding of how to read and interpret signs, symbols, and style in art works 

D3. Exploring Forms and Cultural Contexts: demonstrate an understanding of a variety of forms, styles, and techniques from the past and present, and their sociocultural and historical contexts 

D3.2 demonstrate an understanding of the function of visual and media arts in various contexts today and in the past, and of their influence on the development of personal and cultural identity 

The Ontario Curriculum, Grades 1-8: Language, 2006 (revised)

Oral Visual Communication
Listening to Understand: 1. Listen in order to understand and respond appropriately in a variety of situations for a variety of purposes 

Purpose

1.1
identify a range of purposes for listening in a variety of situations, formal and informal, and set goals appropriate for specific listening tasks

Active Listening Strategies

1.2
demonstrate an understanding of appropriate listening behaviour by adapting active listening strategies to suit a wide variety of situations, including work in groups 

Demonstrating Understanding

1.4
demonstrate an understanding of the information and ideas in increasingly complex oral texts in a variety of ways

Extending Understanding

1.6
extend understanding of oral texts, including increasingly complex texts, by connecting, comparing, and contrasting the ideas and information in them to their own knowledge, experience, and insights; to other texts, including print and visual texts; and to the world around them
Media Literacy
1. Demonstrate an understanding of a variety of media texts 

2. Identify some media forms and explain how the conventions and techniques associated with them are used to create meaning
Responding to and Evaluating Texts 

1.3    evaluate the effectiveness of the presentation and treatment of ideas, information, themes, opinions, issues, and / or experiences in media texts 

Form

2.1    explain how individual elements of various media forms combine to create, reinforce, and/or enhance meaning 
	At the end of this lesson, students will be able to articulate and explain how they can do the following:

I can:

· Use the creative process and understand where they are at various points throughout the process

· Identify the ways in the which the elements and principles of design are used to communicate meaning in an artworks and media to communicate meaning

· Identify their own point of view and other possible points of view

This means I can:
· Think critically about their own work and that of others (be kind, be helpful, be specific)



	Instructional Components and Context

	Prior Knowldge
· Work collaboratively in a safe and supportive classroom environment

· Previous experience with a needle and thread and lesson on how to use these tools safely 

Terminology

Juxtaposition

Upcycle


	Materials

· Chalk board and chalk; or Chart paper and Markers; or computer/device and projector

· Computer/device and projector if giving Powerpoint or Prezi presentation

· Paper, pencils, pens, markers for planning; art journals if students are using these

· A variety of art making materials, including items that students may bring from home to supplement their design:  clean used clothing and fabric; embellishments; lace; 

· Fabric paint and markers

· Needle and thread; sewing machines where available

· Iron-on transfer paper to print student’s designs and transfer to fabric

· BLM 4 I Shop Therefore I am Artist Examples (Teacher Resource)

· BLM 5 Examples of Wearable Art (Teacher Resource)

· BLM 6 Culminating Activity-Wearable Art (Student Resource)

Resources

Some of the artists suggested can be found at:

· http://www.wearableartblog.com

· http://www.sharoncaldwell.com
· http://thewearableartshow.com/

· http://www.upcyclemagazine.com/


	Minds On
     (approx. 30 minutes)
	Connections

	Whole Group Activity: Clothes with a Message

Teacher will:

· Share a wide range of images of clothing that has a message and wearable art (include pieces by artists, and student examples as well – focus on artworks that illustrate the particular focus for the culminating activity, as three options are given)

These examples may include:

· Wrigley’s “Orbit Mist” print campaign with models wearing adaptations of a shower curtain, umbrella and mop

· French designer Malam repurposes fabric, and makes clothes from dyed rice bags, etc.

· “Smart Clothes” gallery in New York

· Sharon Caldwell’s embroidered jackets (“Save the Whales”)

	Differentiated Instruction:

Possible ways to differentiate this lesson:

· Give some students hard copy of BLM 4 and/or BLM 5 (key images and exemplars) 

· Students can respond verbally or by recording their artist’s statement as a  journal entry
· Students choose an individual artist to learn more about



	Action!
     (Approximately several 60 minute classes)
	Connections

	Individual ( Creative production

Teacher will: 

· Hand out and review  BLM 6 Wearable Art Culminating Assignment
· Discuss these with students and field questions
Students will:

· Use the creative process to create their own wearable art that has a message
· They should create thumbnail sketches and share with the teacher either through conferencing or informal discussion
· Produce an evocative, imaginative, and thought provoking “wearable” artwork

Individual ( Writing

Students will:

· Complete an artist’s statement in sketchbook or on paper to accompany their work and hand it in for teacher feedback
· The statement should discuss: how they used the elements and principles of design and media text to evoke meaning; their creative process and the steps that they took to create their final piece; if they feel that they work is effective in communicating their theme or idea and why.

	Assessment: 

Assessment of Learning

· Artist’s Statement – written feedback

· Culminating Wearable Artwork

· Discussion

· Critique

· Checklist (Student self-assessment, teacher evaluation and feedback)


	Consolidation
     (approximately 45 minutes) 
	Connections

	Full Group ( Critique

Teacher will:

· Bring students together when they appear to be about 75-80% complete

· Lead a mini-critique or gallery walk where students share their work in process and their peers can contribute ideas or pose questions 
· Model ways in which students can make positive comments and discuss artwork in a constructive manner.  Examples include:  “I like the way that Student X has used juxtaposition between their image and their written text.”  “Student X has confidently participated In class discussions, but now needs to demonstrate understanding by connecting their artwork to the message they are trying to convey.” Support students as needed
Students will:

· Continue to work, incorporating peer and teacher feedback

A “final” critique should happen when work is 95-100% completed. Critiques can take many forms, but often students are uncomfortable sharing and talking about their work; teachers may offer a structure (one positive comment; one question, or next step).

	

	Notes:

Possible themes and vocabulary to consider: 

Upcycling:  converting an item that is no longer wanted or needed and giving it a new life as products of better quality or better environmental value; can be useful or creative.

People have been upcycling since the dawn of time (i.e., quilts from worn clothing)

In art, many environmental artists upcycle using found objects, and mixed media.  Examples of artists who upcycle can be found at http://inhabitat.com/tag/upcycled-art/
Juxtaposition: new meaning(s) are created when two or more things are combined.  An example would be the work of Barbarba Kruger who combines images with text. 



